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Teaching geography in (higher) education under global changes

Geographical sciences offer a critical and nuanced interpretation of today’s global transformations using 
a variety of tools. The resulting educational perspective goes beyond the mere transmission of factual 
knowledge about land-use planning and development. It encourages the development of critical spatial 
thinking and problem-solving among scholars and school students. This presentation will explore three 
main dimensions that shape geography education today based on geographical research projects and 
courses conducted in schools and universities.

First, geography is a heuristic and holistic discipline for understanding the complexity of today’s 
world. It bridges natural sciences with social and political sciences to analyze the different scales of a 
given phenomenon. Studying and mapping controversies, such as the remediation of polluted soil, for 
example, introduces (school) students to public debates revealing group of actors and power dynamics
(Latour, 2007; Simonneaux et al., 2017). It goes beyond a simple “pros and cons” interpretation of 
today’s issues and is a relevant tool for analyzing and understanding complexity (Hertig, 2018; Pache 
et al. 2016). Geography hence develops analytical skills that foster an active and resilient generation 
(Fabre and Chauvigné, 2025).

Second, education in geography benefits from being closely linked to territorial realities and ongoing 
transformations. Spaces in geography are considered as areas shaped by dynamic human interactions, 
tensions and projects. Reading landscapes and exploring practices highlight these dynamics and 
supports land-use planning, management and protection (e.g., Milano et al., 2018). This calls for the 
promotion of teaching methods focused on investigation and field observation (Gavin et al., 2024).

Third, geography relies on the idea of interdependent spaces. Projects on the analysis of hydrological 
risks highlighted that geographical spaces can be considered as a series of open systems interacting with 
global dynamics and supported the contribution of systemic approaches to understanding future possible 
evolutions (Milano & Bédouret, 2025). These are additional tools supporting (school) students’ 
engagement to understanding the complexity of contemporary issues from retrospective and prospective 
point of views.

Therefore, teaching geography in (higher) education institutions today aims at providing robust 
conceptual and analytical tools to interpret our changing world (Maurice et Leininger-Frézal, 2024). It 
aims at developing critical, reflective and situated skills to make global dynamics, their impacts and their 
uncertainties intelligible to our Students.
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